Professional Attributes: Implications to Instructional Management Skills of Teachers by Raganas, Nelia S. & Collado, Luz S.
Annals of Studies in Science and Humanities
Volume 1 Number 1 (2015) : 84{94
http://journal.carsu.edu.ph/
Online ISSN 02408-3631
Professional Attributes: Implications to Instructional
Management Skills of Teachers
Nelia S. Raganas1,∗ and Luz S. Collado2
1 College of Education, Caraga State University, Butuan City, Philippines
2 DepEd-Butuan City Division, Butuan City, Philippines
Received: September 15, 2014 Accepted: October 28, 2014
ABSTRACT
This study focused on the professional attributes and instructional management skills
of 84 elementary school teachers in a Butuan City District during the school year 2012-
2013.The data revealed that less than half the number of teachers in the district has pursued
post-baccalaureate studies. Many of these teachers have been in the service for more than
seven years. However, the majority of them have not been sent to trainings other than a
few in-service trainings in the District. The teachers perceived that they have a high level
of instructional management skills which they use in the diﬀerent lesson movement phases
of with-it-ness, smoothness, momentum, overlapping and group focus. Results also disclosed
that the instructional management skills of the teachers vary significantly as a result of length
of teaching experience. Trainings and educational qualifications did not come out as diﬀeren-
tiating factors in the level of instructional management skills of the teachers. These findings
suggest that the teachers in East Butuan District maintain a high level of teaching skills
despite the fact that only few of them have grown in the profession via graduate studies or
via the trainings conducted by DepEd. It could also lead to an inference that more trainings
are needed to provide new avenues for the improvement of their instructional management
skills. The findings also lead to an inference that the newly hired teachers can deliver their
lessons at a level at par with their counterparts who have been in the profession for a long time.
Keywords: eﬀective teaching, feedbacks from colleagues, reflective practices, professional at-
tributes
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1 Introduction
In the early 1970s classroom management was seen as separate from classroom in-
struction. Teacher’s management decisions were viewed as precursors to instruction, and
were treated in the literature as if they were content free. The image was of a teacher
first attending to classroom management, and then beginning instruction without further
reference to management decisions. Research in the 1980s, however, demonstrated that
management and instruction are not separate, but are inextricably interwoven and com-
plex (Brophy, 2013).
Burden(2000) defines classroom management as “actions and strategies that are used to
maintain order in the classroom”. He contends that teachers must implement organization
of materials and eﬀective planning as well as conduct class. A class must remain “positive,
productive and eﬃcient”. Eﬀective learning grows out of a balance of all three. Instruc-
tional management thus entails many considerations like learning management, classroom
management, and pupils management. The skills of the teacher in these areas determine
the quality of learning outcome in every learning session. The teacher’s management skills
are put to test as she/he handles varying student personalities year after year. These chal-
lenges become issues that are taken up in meetings, or in trainings and lessons learned
become integral part of the gamut of teachers’ instructional management skills. Other
teachers would go to graduate studies for more upgrading, seeking for further growth in
the profession.
Instructional management thus entails many considerations like learning management,
classroom management, and pupil management. The skills of the teacher in these areas
determine the quality of learning outcome in every learning session. The teacher’s man-
agement skills are put to test as she/he handles varying student personalities year after
year. These challenges become issues that are taken up in meetings, or in trainings and
lessons learned become integral part of the gamut of teachers’ instructional management
skills. Other teachers would go to graduate studies for more upgrading, seeking for further
growth in the profession.
As a university professor, the researcher observed that there is an increased keen in-
terest among basic education teachers to undertake graduate studies. This is evidenced
by their growing population in many graduate schools. It is a remarkable indicator of a
growing interest in professional growth. It also poses a challenge to university professors
to be able to contribute eﬀectively to a significant eﬀect of graduate studies on improved
teaching performance of these teachers. This challenge is brought into force due to some
revelations of these teachers in graduate school that tend to give the impression that grad-
uate studies are aimed at promotion of ranks. These observations have posed a question in
the mind of the researcher: To what extent have these teachers been able to reflect from
the “lessons” and incorporate the same for the enhancement of their teaching? Had their
trainings help develop “real” reflections? These questions propelled the conduct of this
research.
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Three main objectives guided the conduct of the study: 1) to describe the professional
attributes of the teachers; 2) to determine the level of instructional management skills of
the teachers; and 3) to determine the implications of professional attributes on the level of
instructional management skills of the teachers.
Theoretical Framework
This study was built on Kounin’s (1970) Instructional Management Theory which fo-
cuses on the teacher’s ability to aﬀect student behavior through proactive instructional
management. It concerns with how the teacher displays the desired skills using instruc-
tional management that will discover the behavior of the learners and will stay active all
throughout the session. Kounin also pointed out that in order to have an eﬀective connec-
tion between management and teaching, there need to be good lesson movement that will
bridge the pupils’ learning using skills deployed in the instruction. This lesson movement is
achieved through With-it-ness, Overlapping, Momentum, Smoothness, and Group Focus.
With-it-ness describes a teacher’s ability to know what was going on at all times in
his/her classroom. This can be as simple as making scanning looks around the room every
once in a while. It is not necessary for the teacher to know what is going on, but for the
student to perceive that the teacher knows. Overlapping is concerned with the ability of
the teacher to, in a word, multi-task or the ability to attend to multiple things at the same
time. Being able to present a new topic , while preventing misbehaviors , is essential for
the teacher. The concept of overlapping ties into the idea of with-it-ness as well.
Momentum is the flow of a lesson. A teacher must be cencerned to the smooth, ongoing
flow of events in the classroom. Teaching is full of pitfall to momentum that break stu-
dents’ concentration and cause downtime, delays, confusion. When momentum is properly
maintained, students experience smooth and rapid transitions from one event to another.
Smoothness is also highly related to momentum. Being able to keep on track without
getting oﬀ tangent, as well as being diverted by irrelevant questions or information, is
important. Many times a teacher can be distracted and leave a topic open and not come
back to it until later, which can be confusing to the student.
The final aspect that results in lesson movement and eﬀective teaching through Inte-
grating management and learning is Group Focus. Group focus is the ability of the teacher
to engage the whole class using techniques such as building suspense or asking community
question. This can also look like asking random question, or asking a student a question
and then looking around at other students to see if they are thinking or ready to respond.
Basically, in the principle of teaching-learning process , the best way to connect with
the learners is through their experiences. Jorgensen’s (2005) Instructional theory empha-
sizes that instruction should be customized to suit the learners’ needs and the instructional
context, and to be personally meaningful for the learner. This could be successfully at-
tained if the teacher is able to integrate eﬃciently the dual task of classroom management
and instruction.
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The teacher who joins the mainstream of the teaching profession bears with him/her the
appropriate educational training and acquired skills that are utilized in the performance
of the job. As the teacher gathers experience in the practice, he/she faces the challenge to
grow in the profession in order to cope with the dynamism of education. Ornstein (2000)
mentioned reading professional literature, attending conferences, taking graduate studies
and collaborating with researchers as among these opportunities Other opportunities for
professional growth may be through attendance to trainings, seminars and professional
fora, or attending graduate and post graduate studies. These are rich avenues for growth
in the teaching profession that the teacher may incorporate into her instructional manage-
ment decisions.
The theories and concepts on professional growth and instructional management have
been very insightful in the formulation of the framework with which this study proceeded.
As the diagram that follows illustrates, the study investigated the teacher’s profile as factor
that may have bearing on their instructional management.
2 Methodology
This study was conducted with the use of descriptive research design, particularly, it
is an assessment of the present teaching enhancement endeavors of teachers in the field. A
validated questionnaire was utilized to gather the needed data on teachers’ instructional
management skills. A Focus Group Discussion (FGD) was also conducted to validate the
responses of the teachers on salient points about their teaching practices. A descriptive
statistics was used to facilitate the interpretation of the findings of the study.
3 Results and Discussion
Teachers’ Professional Attributes
The data on the professional attributes of the teachers in terms of educational qualifi-
cations locate the majority of them in the group who has not pursued post-baccalaureate
studies, see Figure 2. During the FGD, teachers have expressed their desire to pursue
graduate studies but were hindered by financial constraints. Some said they had many
paperwork to do in school that may get in the way with the many research work required
in graduate school.
These teachers have been in the field for at least eight years which implies that they are
expected to have encountered varied experiences in their job that could be very significant
points for the improvement of their instructional management skills.
Attendance to trainings is encouraged in the Department of Education as a venue for
professional growth. However, data show that the greater majority of the teachers have
not attended any training beyond the local level. Those who have attended trainings and
seminars in the national level may echo the knowledge learned to their colleagues. The
recent shift to the K-12 curriculum made it imperative for teachers to attend trainings on
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pedagogical innovations for the subjects that they teach.
Teachers’ Instructional Management Skills
The level of instructional management skills along the diﬀerent phases of the lesson
movement had been assessed by the teachers themselves. They have rated high and/or
very high level of manifestations of the diﬀerent indicators.
The responses of the teachers on the items on With-it-ness clearly show that they
are conscious of their environment during the class sessions. The overall weighted mean of
“Sometimes” suggest that there are still more to be done in the classroom that the teachers
can apply to avoid unnecessary misbehaviour as a result of very high level of with-it-ness
skills.
The teachers’ responses on the items in the area of Smoothness depict their ease with
which they are able to carry out the diﬀerent classroom tasks. The overall level of high
implies that there is still room for improvement of the level of their skills in smoothly
managing the diﬀerent phases of lesson movement.
The data in Table 3 show that the teachers claimed to have been able to maintain
momentum in the class. The overall high level of skills in this aspect of lesson movement
implies that there are some teachers who have yet to be able helped gain the needed skills
in leading the students to capture the meaning of the shift of the learning activities in the
classroom.
The data in Table 4 show that the teachers are very good at multi tasking. This is
especially so if they are pressured by time at which certain tasks had to be done at a time.
Even in the classrooms, teachers tend to manifest this skill.
The items on the instructional kills in terms of Group Focus were gain give responses
equivalent to High level of manifestation. This implies that the teachers are highly able to
manage group activities and they are able to help students attain success in many of these
activities.
Test of Significant Diﬀerence in Levels of Instructional Management
The test of significant diﬀerence in the levels of instructional management skills when
grouped according to profile utilized the t-test and the Kruskal Wallis one-way analysis of
Variance. The t-test was used when the profile variables was educational qualifications.
The Kruskal Wallis ANOVA was employed when the profile variables were trainings at-
tended and length of teaching experience.
The t-test yielded values that do not warrant significance of diﬀerence. This means
that enrolment to graduate studies does not make a significant diﬀerence in the levels of
instructional management skills of the teachers.
The H-values obtained in the Kruskal-Wallis test had significance values beyond 0.05
level set for statistical analysis. Thus, the null hypothesis is rejected. This means that
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length of teaching experience does not bring a significant diﬀerence in the level of instruc-
tional management skills of the teachers.
The data in Table 8 show that the H-values did not warrant significance of diﬀerence.
Thus, the null hypothesis is not rejected. This implies that the trainings attended by the
teachers did not serve as a diﬀerentiating factor in their levels of instructional management
skills. It was gathered during the FGD that this could be due to the sharing of minds
during departmental meetings or even during faculty meetings held in school. By this
practice, the teachers were able to level oﬀ varying skills in instructional management.
4 Conclusions
Eﬀective learning flourishes only if classrooms are managed by skilled instructional
managers. Improving the ability of teachers to eﬀectively manage instruction and behav-
ior in the classroom requires a systematic approach to ongoing professional development.
There is no evidence to support the assumption that new teachers will just “pick up” class-
room management skills given the experience and time. Pursuing graduate studies should
be aimed at upgrading instructional skills in the classroom, and not just for promotion in
rank and position.
For this reason, it would be best practice for school administrators to push in some
curricular enhancements among teachers, old and new alike, in the pursuit of upgrading
their instructional management skills. By doing this, basic education schools may achieve
the most coveted culture of excellence in education.
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Table 1: Level of Instructional Management Skills in Terms of With-it-ness
Indicators WeightedMean
Verbal
Description Interpretation
1. I am aware of the general atmosphere
in the classroom (sleepy, tired) 2.88 Always Very high
2. I am aware of what went well and what
did not go well during the lesson. 2.82 Always Very high
3. It is unnecessary for me to maintain eye
contact with all my students. 1.26 Never Very high
4. I hardly know my student on a personal
basis.
a. Name 2.92 Never Very high
b. Interests 2.62 Never Very high
c. Strengths 2.78 Never Very high
d. Weaknesses 2.62 Never Very high
5. I use other non-verbal techniques to show
students that they are alert. 2.39 Sometimes High
6 .I use other non-verbal techniques to show
students that I care about. 2.5 Always Very High
7. I make any form of suggestions to inform
students that their . . . . . . 1.21 Never Very high
8. I can be unmindful of the sight and sound
around the classroom. 1.32 Never Very High
9. At the first detection of misbehaviour,
I can use brief . . . 2.86 Always Very High
10. I allow my students to be
seated away from my eyesight. 1.36 Never Very High
Overall Weighted Mean 2.29 Sometimes High
Copyright ©2015 N.S. Raganas and L.S. Collado. This is an open access article distributed under the
Creative Commons Attribution License, which permits unrestricted use, distribution, and reproduction
in any medium, provided the original work is properly cited.
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Table 2: Level of Instructional Management Skills in Terms of Smoothness
Indicators WeightedMean
Verbal
Description Interpretation
1. I deviate from the plan if I receive clues from
the students that they do not understand. 2.52 Always Very high
2. I adapt the activity or come up with a new
activity if the original activity is 2.76 Always Very high
3. I discourage my students to make hand gestures
to make some. 1.55 Sometimes High
4. In placing the student in group work I avoid
walking around facilitating and 1.23 Never Very high
5. I intervene or take the group to a diﬀerent track
if I feel its necessary. 2.52 Always Very high
6. I make sure to preplan the lesson so that unrelated
matters are taken cared of earlier. 2.65 Always Very high
7. I prevent myself from giving assistance once
students are absorbed in their work. 1.39 Never Very high
8. I keep the lesson moving smartly. I do not over
dwell on a minor or already 2.68 Always Very high
9. I am easily disturbed when a students misbehave
during my lectures. 1.4 Never Very high
10. I prevent,the student move from one activity to
the next and 1.67 Sometimes High
Overall Weighted Mean 2.04 Sometimes High
Table 3: Level of Instructional Management Skills in Terms of Momentum
Indicators WeightedMean
Verbal
Description Interpretation
1. 1.My lecture is short to allow students to group
together and move around. 2.5 Always Very high
2. I allow my students to take time in doing
learning activities. 1.67 Sometimes High
3. I make sure that experiences are not too long. 2.57 Always Very High
4. I give facial expression that implies understanding
or acceptance. . . 2.75 Always Very high
5. I maintain eye contact to my student to indicate
patience, attention and . . . . 2.66 Always Very high
6. I use gestures that indicate students are on
the right track. 2.79 Always Very high
7. I do not assure alertness or readiness to respond
to students. 1.28 Never Very High
8. I have voice intonation or inflections that suggest
approval or support. 2.83 Always Very High
9. I minimized delays and interruptions to avoid lose
of interest. 2.61 Always Very high
10. I correct students without nagging. 1.56 Sometimes High
Overall Weighted Mean 2.34 Sometimes High
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Table 4: Level of Instructional Management Skills in Terms of Overlap
Indicators WeightedMean
Verbal
Description Interpretation
1. I give other tasks to students who are done
early in his/her assignment while attending to others . . . 2.67 Always Very high
2. I find a trouble to,assist the student who is
struggling while moving around to facilitate the others. 1.33 Never Very high
3. I avoid looking at a student entering the room
while I am on my lecture . 1.45 Never Very high
4. I assist the student find the her/his seat while
continuing to my lecture. 2.58 Always Very high
5. I tell tardy students what they missed while assessing
the entire class. 2.5 Always Very high
6. I find it diﬃcult to attend two events
at the same time. 1.64 Sometimes High
7. It is diﬃcult for me to facilitate learning while
making the paper works assigned. 1.26 Never Very high
8. I facilitate learning while reviewing some students for
the upcoming contest 2.79 Always Very high
9. I believe that assisting the students is a heavy task. 1.53 Sometimes High
10. I can look at other students while asking
one student to respond. 2.59 Sometimes High
Overall Weighted Mean 2.03 Sometimes High
Table 5: Level of Instructional Management Skills in Terms of Group Focus
Indicators WeightedMean
Verbal
Description Interpretation
1. I encourage students’ participation and contribution
to the group. 2.62 Always Very high
2. I avoid randomly picking students to answer questions
regarding group activity 2.07 Sometimes High
3. I can facilitate discussion once they have finished
a task, they can turn to each other or they could pair up
with those who are already done and compare answer
2.39 Sometimes High
4. I ask students to pay attention even if they are less
motivated. 1.30 Never Very high
5.I communicate my expectation to my students. 2.55 Always Very high
6. I hold my student, responsible for their actions to
encourage motivation and attention. 2.75 Always Very high
7.I dont let the entire class or group respond in unison. 1.69 Sometimes High
8. I can just ask question even if some students are not
paying attention. 1.26 Never Very high
9. I raise group interest by combining suspense
between questions. 2.27 Sometimes High
10. I just sit and wait until group works are done. 1.21 Never Very high
Overall Weighted Mean 2.03 Sometimes High
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Fig. 1: Conceptual Framework of the Study
Fig. 2: Distribution of Teachers
(a) Educational Qualification (b) Teaching Experience
(c) Trainings Attended
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Table 6: T -test of Levels of Instructional Management Skills Across EQ Groupings
Lesson Movement Phases Mean SD t Sig.
With-it-ness 2.24 0.17 -1.14 0.26
Smoothness 2.03 0.14 -0.37 0.71
Momentum 2.33 0.17 -0.51 0.61
Overlap 2.03 0.15 -0.22 0.82
Group Focus 2.04 0.12 0.52 0.61
Table 7: Kruskal-Wallis One-Way ANOVA of Instructional Management Skills When
Grouped According to Teaching Experience
Lesson Movement Phases H df Sig.
With-it-ness 1.65 3 0.65
Smoothness 4.44 3 0.22
Momentum 3.15 3 0.37
Overlap 0.16 3 0.96
Group Focus 0.74 3 0.67
Table 8: Kruskal Wallis Test of Diﬀerence Between Levels of Instructional Management
Skills when grouped according to Trainings Attended
Lesson Movement Phases H df Sig.
With-it-ness 2.41 2 0.3
Smoothness 0.42 2 0.81
Momentum 2.00 2 0.37
Overlap 0.24 3 0.67
Group Focus 1.10 2 0.58
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